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I n t r o d u c t i o n

This  eva luat ion  too lk i t  i s  purposed  fo r  Landscape

of  Hope ’s  researchers  and  community  partners  as  a

guide  to  appropr iate ly  assess  pro ject  workshops

and  part ic ipants .  Landscape  of  Hope ’s

exper imenters  and  partners  can  expect  to  re fer  to

th i s  too lk i t  dur ing  deve lopment  and  ongoing

stages  of  the  pro ject  in  order  to  conduct  a

thorough  eva luat ion .

The  f rameworks  and  methods  inc luded  in  the

too lk i t  draw  f rom  our  extens ive  l i te rature  rev iew

on  community  pro ject  eva luat ion ,  ar t  educat ion

eva luat ion ,  and  res i l ience -based  pro ject

eva luat ion .  Important ly ,  the  too lk i t  draws  on  the

steps  recommended  by  the  Ant i -Racism  Act ion

Program  eva luat ion  guide  [ 1 ]  to  meet  the

program 's  l eve l  of  sat i s fact ion  accord ing  to  the

Federa l  Department  of  Canadian  Her i tage .

The  f i r s t  sect ion  of  th i s  too lk i t  conta ins  Landscape

of  Hope ’s  overarch ing  object i ves .  Researchers  and

community  partners  are  respons ib le  fo r  fu r ther

determin ing  the  object i ves  of  the i r  spec i f ic  pro ject

wi th  Landscape  of  Hope  before  beginning

eva luat ion .  The  fo l lowing  sect ions  of  the  too lk i t

conta in  var ious  eva luat ive  methods  and  s t rateg ies .

Subsequent ly ,  the  s teps  to  implement  the  methods

are  presented .  F ina l l y ,  the  too lk i t  recommends  a

number  of  ins t ruments  and  act iv i t ies  to  ass i s t  in

the  eva luat ion  process .

Credit: Alessandro Belleli
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1 .  m a p p i n g  t h e  O B J E C T I V E S  
   a n d  t h e  d e s i r e d  r e s u l t s

0 2

To  empower  youth  with  per formance  and  ar ts -based

tools  that  addresses  the i r  l i ved  exper iences

To  t ra in  and  mentor  Ind igenous ,  rac ia l i zed  and

re l ig ious  minor i ty  youth  to  susta inably  deve lop  youth -

led  res i l ience  programs  

F i r s t ,  we  establ i sh  consul tat ion  groups  of  mult i -

sector ia l  s takeholders  that  put  youth - led  dig i ta l  media

in i t ia t i ves  at  the  centre  of  the  f ight  aga inst

d iscr iminat ion  

Second ,  we  hold  workshops  co -deve loped  and  co -

hosted  by  youth  groups  on  a  var iety  of  top ics

sur rounding  rac i sm  and  discr iminat ion  

Thi rd ,  we  create  mult imedia  per formances  and

insta l la t ions  that  descr ibe  the i r  exper iences  with  hate ,

discr iminat ion  and  cyber  bul ly ing .

Landscape  of  Hope  i s  a  unique ,  sample -based  remix ing

pro ject  that  magni f ies  youth  narrat i ves  as  they  perta in  to

bui ld ing  res i l ience  aga inst  rac i sm ,  discr iminat ion ,

pre judice  and  cyber  bul ly ing .  

Landscape of  Hope's  Object ives   

How we work. . .  



E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E

J U N E  2 0 2 1

2 .  U n d e r s t a n d i n g  t h e  P R O J E C t  T Y P E

According  to  the  Ant i -Rac ism Act ion  Program,  Landscape  of
Hope's  pro ject  type  i s  one  that  involves  serv ices  to
rac ia l i zed  and re l ig ious  minor i ty  communit ies  and
Indigenous  peoples  [1 ] .

This  type  of  Ant i -Racism  Act ion  Program  pro ject  type

prov ides  serv ices  di rect ly  to  ind iv idua ls  f rom  rac ia l i zed  and

re l ig ious  minor i ty  communit ies  and  Ind igenous  people .  In

some  cases ,  th i s  pro ject  type  wi l l  focus  on  r ights -based

educat ion  or  address  i s sues  tak ing  place  onl ine  [ 1 ] .  

0 3

[ 1 ]  C A N A D I A N  H E R I T A G E .   ( N . D . ) .  A N T I - R A C I S M  A C T I O N  P R O G R A M  P E R F O R M A N C E  M E A S U R E M E N T  G U I D E B O O K .



A t  w h a t  s t a g e  i n
d e v e l o p m e n t  i s  t h e  p r o g r a m
i n ?
W i l l  t h e  m e t h o d s  g i v e  u s  t h e
e v i d e n c e  w e  n e e d  a s
e v a l u a t o r s ,  a s  w e l l  a s  m e e t
t h e  f u n d e r s ’  r e q u i r e m e n t s ?
C a n  t h e  m e t h o d s  s h o w  
 u n p r e d i c t a b l e  o u t c o m e s
t h a t   c a n  b e  e v a l u a t e d ?  A n d
c a n  t h e  m e t h o d s  b e  e a s i l y
a d j u s t e d ?
A r e  t h e  m e t h o d s  ' u s e r -
f r i e n d l y ’   a n d  m a n a g e a b l e
f o r  e v e r y o n e  i n v o l v e d ?
A r e  e q u a l  o p p o r t u n i t i e s  a n d
p o i n t s  o f  v i e w  u s e d  i n  t h e
m e t h o d s ?  A r e  e t h i c a l  a n d
p r o t e c t i v e  a p p r o a c h e s  f o r
y o u t h  a n d  v u l n e r a b l e  a d u l t s
c o n s i d e r e d ?

H o w  w i l l  t h e  c o l l e c t e d
e v i d e n c e  f r o m  p a r t i c i p a n t s
b e  u s e d ?  A n d  w i l l  t h e s e
p a r t i c i p a n t s  b e  c r e d i t e d  i n
t h e  e v i d e n c e ?
W i l l  e v i d e n c e  b e  c o l l e c t e d
f r o m  a  w i d e  r a n g e  a n d
n u m b e r  o f  p e o p l e ?
H o w  m u c h  t i m e  d o  y o u  h a v e
t o  c o l l e c t  e v i d e n c e ?  I s  i t
e n o u g h  t o  b e  u s e f u l  w i t h o u t
d i s r u p t i n g  t h e  p r o j e c t ?
C a n  t h e  r e s u l t s  o f  t h e
e v a l u a t i o n  i n f l u e n c e
d e c i s i o n s  a b o u t  t h e
p r o g r a m ?

3 .  t a r g e t  Y O U R  E v a l u a t i v e
A p p r o a c h ( e s )
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Credit: Dezy Nair

Most authors encourage a multi-method approach to assess the impact of arts

interventions because it provides the most extensive evaluation [2] [3] [4].

Ask yourself the following questions [4, p. 23] [5, p. 9]:

0 4

[ 2 ]  S I M O N S ,  H . ,  M C C O R M A C K ,  B .  ( 2 0 0 7 ) .  I N T E G R A T I N G  A R T S - B A S E D  I N Q U I R Y  I N  E V A L U A T I O N  M E T H O D O L O G Y ,  Q U A L I T A T I V E  I N Q U I R Y ,  1 3 ( 2 ) ,
2 9 2 - 3 1 1 .
[ 3 ]  P A T T E S O N ,  A . ,  C A M P B E L L ,  S .  ( 2 0 1 5 ) .  C R E A T I V E  I N S I G H T S :  A  H A N D B O O K  F O R  A S S E S S I N G  T H E  I M P A C T S  O F  A R T S  A N D  L E A R N I N G .  T H E
C A N A D I A N  N E T W O R K  F O R  A R T S  A N D  L E A R N I N G  /  L E  R É S E A U  P O U R  L E S  A R T S  E T  L ’ A P P R E N T I S S A G E .
H T T P S : / / W W W . E D U A R T S . C A / S I T E S / D E F A U L T / F I L E S / P U B L I C A T I O N / A R T S % 2 0 A N D % 2 0 L E A R N I N G % 2 0 A S S E S S M E N T % 2 0 H A N D B O O K . P D F
[ 4 ]  W O O L F ,  F .  ( 1 9 9 9 ) .  P A R T N E R S H I P S  F O R  L E A R N I N G :  A  G U I D E  T O  E V A L U A T I N G  A R T S  E D U C A T I O N  P R O J E C T S .  A R T S  C O U N C I L  E N G L A N D .
[ 5 ]  N E W C O M E R ,  K .  E . ,  H A T R Y ,  H .  P . ,  W H O L E Y ,  J . S .  ( 2 0 1 5 ) .  P L A N N I N G  A N D  D E S I G N I N G  U S E F U L  E V A L U A T I O N S .  I N  N E W C O M E R ,  K .  E . ,  H A T R Y ,  H .
P . ,  W H O L E Y ,  J . S .  ( E D S )  H A N D B O O K  O F  P R A C T I C A L  P R O G R A M  E V A L U A T I O N

Credit: Alessandro Belleliir

Credit: Dezy Nair

https://www.eduarts.ca/sites/default/files/publication/Arts%20and%20Learning%20Assessment%20Handbook.pdf


 Name

 Emai l  address

 Phone  number

Create a tracking sheet using an Excel

spreadsheet or Word-processing table at

the beginning of the project [1]. This

tracking sheet, as well as any other

information gathered from participants,

must be kept in a secured location. You

will need to collect participants': 

a .

b .

c .

 

4 .  T r a c k  Y o u r  A c t i v i t i e s  
a n d  P a r t i c i p a n t s
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Be sure to include in the sheet the types of

activities you are conducting, the

intervention(s), and the number of participants

involved [1]. (See template in Appendix A)

0 5

[ 1 ]  C A N A D I A N  H E R I T A G E .   ( N . D . ) .  A N T I - R A C I S M  A C T I O N  P R O G R A M  P E R F O R M A N C E  M E A S U R E M E N T  G U I D E B O O K .



5 .  e v a l u a t i v e  I N S T R U M E N T S  
T O  G A T H E R  E V I D E N C E  F O R  A N  E V A L U A T I O N ,  M A N Y  T Y P E S  O F
I N S T R U M E N T S  A N D  A S S E S S M E N T  T O O L S  C A N  B E  U S E D .  A  F E W
S C H O L A R S  P R O V I D E  A  C O M P R E H E N S I V E  L I S T  O F  F R E Q U E N T L Y
U S E D  A S S E S S M E N T  T O O L S  O R  S U G G E S T  E V A L U A T I V E  A C T I V I T I E S
T H A T  C A N  B E  C O N D U C T E D  [ 3 ]  [ 4 ] .

T H I S  S E C T I O N  P R O V I D E S  A  B R I E F  O V E R V I E W  O F  E A C H
I N S T R U M E N T .  L O N G E R  D E S C R I P T I O N S  O F  W A Y S  T O  I M P L E M E N T
T H E  I N S T R U M E N T  C A N  B E  F O U N D  I N  T H E  L I S T E D  A P P E N D I C E S .

T H E  S U R V E Y  A N D  Q U E S T I O N N A I R E
Survey(s) and questionnaire(s)

should present a general overview

of participants and their

experience. 

T H E  I N T E R V I E W  
( A P P E N D I X  B )
The interview is primarily used to

gather in-depth qualitative

information. To further explore

some of the results that have been

noted through the questionnaires,

evaluators often conduct interviews

[3]. An added benefit of interviews

is that they can be conducted

privately [4]. Yet, they can be very

time-consuming to conduct (as

opposed to lead). Additionally,

some participants might feel shy to

share information in this format. 

T H E  F O C U S  G R O U P S  
( A P P E N D I X  B )
Focus groups can be used to

discuss questions with several

participants at once, often in

informal community settings

that allow for individuals to be

comfortable to share their

points of view. Focus groups can

create a more casual ambiance,

where participants feel they can

share a variety of feelings about

an experience [4]. It is

preferable for two facilitators to

lead focus groups: one should

ask questions and guide

discussions, while the other

takes notes.
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[ 3 ]  P A T T E S O N ,  A . ,  C A M P B E L L ,  S .  ( 2 0 1 5 ) .  C R E A T I V E  I N S I G H T S :  A  H A N D B O O K  F O R  A S S E S S I N G  T H E  I M P A C T S  O F  A R T S  A N D  L E A R N I N G .  T H E
C A N A D I A N  N E T W O R K  F O R  A R T S  A N D  L E A R N I N G  /  L E  R É S E A U  P O U R  L E S  A R T S  E T  L ’ A P P R E N T I S S A G E .
H T T P S : / / W W W . E D U A R T S . C A / S I T E S / D E F A U L T / F I L E S / P U B L I C A T I O N / A R T S % 2 0 A N D % 2 0 L E A R N I N G % 2 0 A S S E S S M E N T % 2 0 H A N D B O O K . P D F
[ 4 ]  W O O L F ,  F .  ( 1 9 9 9 ) .  P A R T N E R S H I P S  F O R  L E A R N I N G :  A  G U I D E  T O  E V A L U A T I N G  A R T S  E D U C A T I O N  P R O J E C T S .  A R T S  C O U N C I L  E N G L A N D .

https://www.eduarts.ca/sites/default/files/publication/Arts%20and%20Learning%20Assessment%20Handbook.pdf
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R E F L E C T I O N  
Reflective journals or self-

assessments can be used as

evaluative instruments [3]. This

form of assessment allows

participants to document the

process and changes they

experience through prompts. This

method helps foster self-regulation

skills. Yet, written reflections rely on

literacy skills and not all

participants may feel comfortable

expressing themselves in this form.

Moreover, the journal format might

feel too personal to share [3]. 

0 7

C O N S U L T A T I O N S  W I T H
C O M M U N I T Y  P A R T N E R S
( A P P E N D I X  C )
Community-based research

requires inclusive, participatory

practices that are meant to

support and uphold respectful

values in their participants and

partners, their strategies, and the

genuine partnerships between

those engaged with the program

or communities. This is meant  to

target issues disrupting the

production or well-being of the

targeted community [6]. Refer to

Appendix D for the

recommended strategies with

community partners.

Credit: Robin Pineda Gould

[ 6 ]  A H M E D ,  S .  M .  &  P A L E R M O ,  A .  S .  ( 2 0 1 0 ) .  C O M M U N I T Y  E N G A G E M E N T  I N  R E S E A R C H :  F R A M E W O R K S  F O R  E D U C A T I O N  A N D  P E E R  R E V I E W .
A M E R I C A N  J O U R N A L  O F  P U B L I C  H E A L T H ,  1 0 0 ( 8 ) ,  1 3 8 0 – 1 3 8 7 .  
[ 3 ]  P A T T E S O N ,  A . ,  C A M P B E L L ,  S .  ( 2 0 1 5 ) .  C R E A T I V E  I N S I G H T S :  A  H A N D B O O K  F O R  A S S E S S I N G  T H E  I M P A C T S  O F  A R T S  A N D  L E A R N I N G .  T H E
C A N A D I A N  N E T W O R K  F O R  A R T S  A N D  L E A R N I N G  /  L E  R É S E A U  P O U R  L E S  A R T S  E T  L ’ A P P R E N T I S S A G E .
H T T P S : / / W W W . E D U A R T S . C A / S I T E S / D E F A U L T / F I L E S / P U B L I C A T I O N / A R T S % 2 0 A N D % 2 0 L E A R N I N G % 2 0 A S S E S S M E N T % 2 0 H A N D B O O K . P D F




https://www.eduarts.ca/sites/default/files/publication/Arts%20and%20Learning%20Assessment%20Handbook.pdf
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P H O T O  A N D  V I D E O
D O C U M E N T A T I O N
Photo and video documentation do

not rely on literacy competencies

and can capture non-verbal

experiences. Photos and videos are

essential in reports and

presentations for stakeholders [3].

0 8

Credit: Robin Pineda Gould

A R T - B A S E D  I N S T R U M E N T S
( A P P E N D I X  D )
Arts-based evaluation (ABE)

underlines the importance of the

arts in the evaluative process [7].

The arts can help target

participants' memory and allow for

a different form of expression that

is less literal. Many participants will

feel more comfortable expressing

their critical or negative feedback

using creative methods. ABE is very

helpful when paired with other

evaluative instruments such as,

interviews and surveys [7]. The most

common art forms employed are:

drawing, photography, video,

theatre, movement, and music [3]

[7].

[ 3 ]  P A T T E S O N ,  A . ,  C A M P B E L L ,  S .  ( 2 0 1 5 ) .  C R E A T I V E  I N S I G H T S :  A  H A N D B O O K  F O R  A S S E S S I N G  T H E  I M P A C T S  O F  A R T S  A N D  L E A R N I N G .  T H E
C A N A D I A N  N E T W O R K  F O R  A R T S  A N D  L E A R N I N G  /  L E  R É S E A U  P O U R  L E S  A R T S  E T  L ’ A P P R E N T I S S A G E .
H T T P S : / / W W W . E D U A R T S . C A / S I T E S / D E F A U L T / F I L E S / P U B L I C A T I O N / A R T S % 2 0 A N D % 2 0 L E A R N I N G % 2 0 A S S E S S M E N T % 2 0 H A N D B O O K . P D F
[ 7 ]  C H A R L T O N ,  M .  ( N . D . ) .  A R T - B A S E D  E V A L U A T I O N .  A R T R E A C H  T O R O N T O .  

https://www.eduarts.ca/sites/default/files/publication/Arts%20and%20Learning%20Assessment%20Handbook.pdf


R E S I L I E N C E - B A S E D
F R A M E W O R K S  
( A P P E N D I C E S  E  &  F )
Resilience-based projects can

target life issues from any

community of people

experiencing challenges and

hardships economically, socially,

mentally, etc.

When using resilience

frameworks in marginalized or

underserved BIPOC communities,

it is important to be mindful of

how “resilience” is presented and

accepted, as there is controversy

in the term within various

programs and movements.

When conducting arts-based

evaluation, using art forms that

require a public performance

such as spoken word, theatre,

and digital media creation are

likely to help youth develop

sociopolitical awareness and

bring forth collaborative action

and resiliency in communities [8]. 

Refer to Appendices E & F for

essential frameworks and lesson

plans in resilience. 
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Credit: Neal Rockwell, 2019 

[ 8 ]  N G O ,  B . ,  L E W I S ,  C . ,  &  M A L O N E Y  L E A F ,  B .  ( 2 0 1 7 ) .  F O S T E R I N G  S O C I O P O L I T I C A L  C O N S C I O U S N E S S  W I T H  M I N O R I T I Z E D  Y O U T H :  I N S I G H T S
F R O M  C O M M U N I T Y - B A S E D  A R T S  P R O G R A M S .  R E V I E W  O F  R E S E A R C H  I N  E D U C A T I O N ,  4 1 ( 1 ) ,  3 5 8 – 3 8 0 .



6 .  C O N D U C T  E V A L U A T I O N

Eva luat ive  f raming

Workshop  des ign ing  

Planning  and  execut ion  of

eva luat ion  

Bui ld  community  capac i ty

St rengthen  the  l eve l  of

ana lys i s  being  done  to  the

data

Al low  fo r  cont inuous

re f inement  and  adjustment

to  the  pro ject ’s  act iv i t ies  

Keep in  mind that :

Community  partners  take

act ive  ro les  in  the  onset

process  of  the  pro ject 's  in i t ia l

[6 ] [ 1 1 ] :

 

i n  o r d e r  t o :
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C O N C U R R E N T :  T H E  W A Y  P A R T I C I P A N T S  E X P E R I E N C E  A  P R O G R A M
I N  T H E  M O M E N T  I T  I S  H A P P E N I N G  
E X P E R I E N T I A L :  L O N G T E R M ,  A T  T H E  O N S E T  O F  T H E  P R O J E C T  
E X T E N D E D  I M P A C T :  T H E  L I F E L O N G  I M P A C T  T H A T  I S  O N L Y
M E A S U R A B L E  I F  F O L L O W  U P  I N T E R V I E W S  O R  S U R V E Y S  A R E
C O N D U C T E D

S E L E C T  Y O U R  E V A L U A T I V E  A P P R O A C H  [ 9 ] :  
1 .

2 .
3 .

C h o o s e  q u e s t i o n s  t h a t
p a r t i c i p a n t s  c a n  r e l a t e
t o  a n d  a r e  v a l u a b l e  t o
w h a t  t h e  p r o g r a m  w a n t s
t o  a d d r e s s ,   i . e . ,  W h o
w a n t s  t o  k n o w ?  W h a t  d o
t h e y  w a n t  t o  k n o w ?  W h y
d o  t h e y  w a n t  t o  k n o w  i t
[ 1 2 ] .  

I d e n t i f y  i n d i v i d u a l s ,
g r o u p s  o r  o r g a n i s a t i o n s
w i t h  w h o m  y o u  w i l l  w o r k
d i r e c t l y  t o  i n f l u e n c e
b e h a v i o u r a l  c h a n g e  [ 1 0 ] .

C r e a t e  a n  e v a l u a t i o n
f r a m e w o r k  o r
p r e p a r a t o r y  s t r a t e g i e s
t h a t  w i l l  s h a p e  w h a t  w i l l
b e  d o n e  i n  t h e  p r o j e c t
( d e f i n i n g  t h e m e s ,
d e f i n i n g  o b j e c t i v e s  a n d
t a r g e t e d  n e e d s ,  m a p p i n g
t h e  e v a l u a t i o n  p r o c e s s )
[ 1 0 ] .

1 0
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A M E R I C A N  J O U R N A L  O F  P U B L I C  H E A L T H ,  1 0 0 ( 8 ) ,  1 3 8 0 – 1 3 8 7 .  
[ 9 ]  C A R N W A T H ,  J . ,  B R O W N ,  A .  ( 2 0 1 4 ) .  U N D E R S T A N D I N G  T H E  V A L U E  A N D  T H E  I M P A C T S  O F  C U L T U R A L  E X P E R I E N C E S :  A  L I T E R A T U R E  R E V I E W .
A R T S  C O U N C I L  E N G L A N D .  
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[ 1 2 ]  B U R K E ,  T . ,  K I M ,  S . ,  M I C O ,  C . ,  S A N T I A G O ,  C . ,  S T E V E N S ,  M . ,  T H O M P S O N ,  A .  ( 2 0 1 7 ) .  E V A L U A T I O N  M E T H O D S  F O R  I N C L U S I V E  A R T  P R O G R A M S .
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https://www.betterevaluation.org/en/plan/approach/outcome_mapping


C o m m u n i c a t e  t h e
f i n d i n g s

A n a l y s e  t h e  d a t a

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E

P l a n  a n d  m o n i t o r
b e h a v i o u r a l  c h a n g e  a n d
t h e  s t r a t e g i e s  t o  s u p p o r t
t h o s e  c h a n g e s .  [ 1 0 ]

M o n i t o r  i n t e r n a l
p r a c t i c e s  o f  t h e  p r o j e c t
o r  p r o g r a m  t o  r e m a i n
e f f e c t i v e .  [ 1 0 ]
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6 .  C O N D U C T  E V A L U A T I O N

Credit: Alessandro Belleli 

C o n d u c t  c h o s e n
e v a l u a t i o n  m e t h o d s
( i n t e r v i e w ,  f o c u s  g r o u p ,
a r t s - b a s e d ,  e t c . )

 I n t e g r a t e  t h e  p r o c e s s  [ 1 2 ] .  

S e l e c t  t h e  a r t  f o r m ( s )
i f  u s i n g  a r t s - b a s e d
m e t h o d s  [ 1 2 ] .
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7 .  A n a l y s i s  a n d  
I n d i c a t o r s  o f  s u c c e s s

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E

 

1 2

(Amer icans  fo r  the  Arts ,  Cont inuum  of  Impact ,  2017 )

Outcomes express  the  des i red  soc ia l  or  c iv ic  change  you  a im  to

make  through  your  programs  or  in i t ia t i ves  [ 13 ] .

What  did  the  program  or  pro ject  accompl i sh  fo r  the  people

rece iv ing  the  serv ices  or  act iv i t ies ?

Did  these  act iv i t ies  resu l t  in  any  benef i t s  or  improvements

that  are  detectable  fo r  the  ta rget  community ?

Did  any  of  the  di rect  serv ices  'sp i l lover '  or  cata lyze  change

for  others ?  [5 ] .  

Indicators  address  the  quest ion :  I f  change  occur red ,  how  would

you  know ?  What  would  i t  look  l i ke ?  I f  you  can  descr ibe  i t ,  you

can  measure  i t  [ 13 ] .

[ 1 3 ]  A M E R I C A N S  F O R  T H E  A R T S .  ( 2 0 1 7 ) .  C O N T I N U U M  O F  I M P A C T .
H T T P : / / A N I M A T I N G D E M O C R A C Y . O R G / S I T E S / D E F A U L T / F I L E S / P I C T U R E S / C O N T I N U U M / C O N T I N U U M % 2 0 F I N A L _ 0 9 . 0 5 . 1 7 . P D F
[ 5 ]  N E W C O M E R ,  K .  E . ,  H A T R Y ,  H .  P . ,  W H O L E Y ,  J . S .  ( 2 0 1 5 ) .  P L A N N I N G  A N D  D E S I G N I N G  U S E F U L  E V A L U A T I O N S .  I N  N E W C O M E R ,  K .  E . ,  H A T R Y ,  H .
P . ,  W H O L E Y ,  J . S .  ( E D S )  H A N D B O O K  O F  P R A C T I C A L  P R O G R A M  E V A L U A T I O N

http://animatingdemocracy.org/sites/default/files/pictures/continuum/Continuum%20Final_09.05.17.pdf


 

Evaluate the outcomes of the funded projects;

Monitor the effectiveness and impact of the program; and 

Release the final payment or ‘holdback’ portion to contribution recipients. 

 Workshop or activity's description
 Description of participants (information gathered during step 3: Track Your

Activities and Participants) 

 Data that represents the point of view of facilitators (gathered using any

of the instruments listed in this guide)

 Data that represents the point of view of participants (gathered using

any of the instruments listed in this guide)

 Data that represents the point of view of the community partners
(gathered using any of the instruments listed in this guide)

 Pictures and videos from the workshop (where permission has been given

by involved participants through the use of a release form)

 Any artistic outputs produced during the workshop (where permission

has been given by involved participants through the use of a release form)

The final step of an evaluation is reporting the findings and results [1].

The final report is used to [1]:

In addition, for Landscape of Hope's records, we recommend a longer final

report that includes the following [1]:

1.

2.

3.

4.

5.

6.

7.

8 .  R E P O R T i n g  t h e  P R O J E C T

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E
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[ 1 ]  C A N A D I A N  H E R I T A G E .   ( N . D . ) .  A N T I - R A C I S M  A C T I O N  P R O G R A M  P E R F O R M A N C E  M E A S U R E M E N T  G U I D E B O O K .



A P P E N D I C E S

Credit: Alessandro Belleli 
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H O W  D O  Y O U  C O N D U C T  A N
I N T E R V I E W ?  [ 1 4 ]

 Collaborate with participants

to determine the objectives

for the interview 

Prepare questions with

participants

Contact the people you would

like to interview

Conduct your interview and

remember to record it.

Make sure you are actively

listening to your participants'

responses

Transcribe the interview

Analyze your results by

looking for themes and

questions that arise from the

data. 

1.

2.

3.

4.

5.

6.

7.

Focus Group Practice  edited by
Claudia Puchta and Jonathan Potter




Focus Groups: A Practical Guide for
Applied Research  edited by Richard
A. Krueger and Mary Anne Casey 




Community Tool Box: Conducting
Focus Groups




B .  H o w  t o  i n t e r v i e w  a n d  C o n d u c t
f o c u s  g r o u p s

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E

H O W  D O  Y O U  R U N  A  F O C U S
G R O U P ?  [ 1 4 ]  [ 2 8 ]

 Collaborate with participants,

to determine your objectives

and what you hope to learn

from the focus group

Prepare questions in advance

as well as with participants

Provide guidelines to assist

and facilitate the dialogue   

Make sure you have a good

focus group leader

Be sure to have support from

another facilitator who can

take notes 

Have a recording device

Transcribe the interview

Analyze your results by

looking for themes and

questions that arise from the

data. 

1.

2.

3.

4.

5.

6.

7.

8.

FOCUS GROUP GUIDEBOOKS
Community Tool Box: Conducting 
an Interview




INTERVIEW TIPS
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[ 1 4 ]  T H E  C O M M U N I T Y  T O O L  B O X .  ( 2 0 2 1 ) .  T H E  U N I V E R S I T Y  O F  K A N S A S .  H T T P S : / / C T B . K U . E D U / E N
[ 2 8 ]  G R I N N E L L ,  R .  M . ,  G A B O R ,  P .  A . ,  &  U N R A U ,  Y .  A .  ( 2 0 1 9 ) .  " P R O G R A M  E V A L U A T I O N  F O R  S O C I A L  W O R K E R S :  F O U N D A T I O N S  O F  E V I D E N C E -
B A S E D  P R O G R A M S " .  O X F O R D  U N I V E R S I T Y  P R E S S .  

https://uk.sagepub.com/en-gb/eur/focus-group-practice/book209920
https://uk.sagepub.com/en-gb/eur/focus-group-practice/book209920
https://uk.sagepub.com/en-gb/eur/focus-group-practice/book209920
https://us.sagepub.com/en-us/nam/focus-groups/book243860#contents
https://us.sagepub.com/en-us/nam/focus-groups/book243860#contents
https://us.sagepub.com/en-us/nam/focus-groups/book243860#contents
https://us.sagepub.com/en-us/nam/focus-groups/book243860#contents
https://us.sagepub.com/en-us/nam/focus-groups/book243860#contents
https://ctb.ku.edu/en/table-of-contents/assessment/assessing-community-needs-and-resources/conduct-focus-groups/main
https://ctb.ku.edu/en/table-of-contents/assessment/assessing-community-needs-and-resources/conduct-interviews/main
https://ctb.ku.edu/en/table-of-contents/assessment/assessing-community-needs-and-resources/conduct-interviews/main
https://ctb.ku.edu/en/table-of-contents/assessment/assessing-community-needs-and-resources/conduct-interviews/main


B .  H o w  t o  i n t e r v i e w  a n d  C o n d u c t
f o c u s  g r o u p s

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E

J U N E  2 0 2 1 1 7

[ 2 7 ]  H A T R Y ,  H .  P . ,  &  L A M P K I N ,  L .  M .  ( 2 0 0 3 ) .  K E Y  S T E P S  I N  O U T C O M E  M A N A G E M E N T .  W A S H I N G T O N ,  D C :  U R B A N  I N S T I T U T E .
[ 2 8 ]  G R I N N E L L ,  R .  M . ,  G A B O R ,  P .  A . ,  &  U N R A U ,  Y .  A .  ( 2 0 1 9 ) .  " P R O G R A M  E V A L U A T I O N  F O R  S O C I A L  W O R K E R S :  F O U N D A T I O N S  O F  E V I D E N C E -
B A S E D  P R O G R A M S " .  O X F O R D  U N I V E R S I T Y  P R E S S .  

P R O C E D U R E S  F O R  C A R R Y I N G
O U T  A  F O C U S  G R O U P  [ 2 7 ]

 Develop open-ended

questions.

Provide an introduction to the

topic of focus.

 Give participants time to read

or review material (maximum

30 minutes).

Determine how data are going

to be recorded (e.g.,

audiotape, videotape,

observation, or note-taking).

When running the focus

group, lead with open-ended

questions and guide the

group discussion.

1.

2.

3.

4.

5.

4  K E Y S  T O  F A C I L I T A T I O N  [ 2 7 ]

 Prevent one person or a small

group from dominating the

discussion. 

Encourage the more quiet

members of the group to

engage in the discussion.

Obtain responses from the

entire group to ensure the

fullest possible coverage.

Assure to keep a balance

between the roles of

discussion moderator and

interviewer.

1.

2.

3.

4.

 

F O C U S  G R O U P S  A R E  M E A N T  T O  G A T H E R  D A T A  I N  O R D E R  T O  E X P L O R E  I D E A S .
I N D I V I D U A L S  I N V O L V E D  C A N  B E  F A M I L I A R  E N O U G H  W I T H  T H E  T O P I C  F O R
D I S C U S S I O N  B U T  M A Y  N O T  B E  A S  F A M I L I A R  W I T H  O N E  A N O T H E R  I N  T H E
F O C U S  G R O U P .  F O C U S  G R O U P S  S H O U L D  C O N S I S T  O F  I N T E R A C T I V E
D I S C U S S I O N S  I N  O R D E R   S E E  N E W  P E R C E P T I O N S  A B O U T  A  P R E D E T E R M I N E D
T O P I C  W I T H I N  T H E  P R O J E C T  A N D  W I T H I N  A N  O P E N  A N D  N O N T H R E A T E N I N G
S E T T I N G  [ 2 8 ] .



The community partners should be the driving force of the research [15] and
leave the consultations feeling that their input and participation is valued
and meaningful [26]. 

CONSULTATION GROUPS WITH COMMUNITY MEMBERS IS A
PARTICIPATORY PROCESS THAT ALLOWS FOR AUTHENTIC COMMUNITY
DEVELOPMENT AND KNOWLEDGE SHARING. COMMUNITY MEMBERS CAN
EXPRESS THEIR NEEDS, CONCERNS, AND OFFER SOLUTIONS TO
PROBLEMS WITHIN THEIR OWN PROGRAMS AND ENVIRONMENT BASED
ON THEIR EXPERTISE AND LIVED EXPERIENCES [26].

Consult with the community specialists and partners to understand the

principles and values that guide their work, and the approaches that they

take to ensure these are achieved [17]. This will lead to the development of

a needs assessment.  

Provide suggestions for measuring outcomes i.e., visitor books, comments,

complaints, mechanisms, consultations, focus groups, and interviews [17]. 

Suggest required best practices such as [16]:

regular monitoring of behaviors and activities

feedback and reviewing of the consultation group process

expanding the consultation process to identify and include non-

community participants 

regular review of accessibility

following participants' progress and activity throughout the project 

regular consultations with community members, facilitators and

research team

 Analyze the findings of the research and consultation(s) to produce a

detailed report that structures the project by, with, and for the community

[17].

C .  c o n s u l t a t i o n  g r o u p s
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Keep community partners engaged
in the beginning, middle and end of
the research [15].
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[ 1 5 ]  P E L L I C A N O ,  L .  ( 2 0 1 4 ) .  C H A P T E R  4 .  A  F U T U R E  M A D E  T O G E T H E R :  N E W  D I R E C T I O N S  I N  T H E  E T H I C S  O F  A U T I S M  R E S E A R C H .  J O U R N A L  O F
R E S E A R C H  I N  S P E C I A L  E D U C A T I O N A L  N E E D S ,  1 4 ( 3 ) ,  2 0 0 – 2 0 4 .
[ 1 6 ]  K U B I S C H ,  A .  C .  ,  W E I S S ,  C .  H .  ,  S C H O R R ,  L .  B .  ,  &  C O N N E L L ,  J .  P .  ( 1 9 9 5 ) .  I N T R O D U C T I O N .  I N  J .  P .  
C O N N E L L  ,  A .  C .  K U B I S C H  ,  L .  B .  S C H O R R  ,  &  C .  H .  W E I S S  ( E D S . ) ,  N E W  A P P R O A C H E S  T O  E V A L U A T I N G  C O M M U N I T Y  I N I T I A T I V E S :  C O N C E P T S ,
M E T H O D S ,  A N D  C O N T E X T S  ( P P .  1 – 2 2 ) .  A S P E N  I N S T I T U T E .  
[ 1 7 ]  L O R D ,  P . ,  S H A R P ,  C . ,  L E E ,  B . ,  C O O P E R ,  L .  A N D  G R A Y S O N ,  H .  ( 2 0 1 2 ) .  R A I S I N G  T H E  S T A N D A R D  O F  W O R K  B Y ,  W I T H  A N D  F O R  C H I L D R E N  A N D
Y O U N G  P E O P L E :  R E S E A R C H  A N D  C O N S U L T A T I O N  T O  U N D E R S T A N D  T H E  P R I N C I P L E S  O F  Q U A L I T Y .  S L O U G H :  N F E R .  
[ 2 6 ]  J A M E S ,  T .  &  P I T T A W A Y ,  E .  ( N . D . ) .  C O M M U N I T Y  C O N S U L T A T I O N  S K I L L S ,  C O N S I D E R A T I O N  F O R  T H E  P L A N N I N G  O F  C O M M U N I T Y
C O N S U L T A T I O N .  C E N T R E  F O R  R E F U G E E  R E S E A R C H ,  U N I V E R S I T Y  O F  N E W  S O U T H  W A L E S ,  A U S T R A L I A .
H T T P S : / / W W W . A R T S . U N S W . E D U . A U / S I T E S / D E F A U L T / F I L E S / D O C U M E N T S / F I N A L _ U N H C R _ C O M M U N I T Y _ C O N S U L T A T I O N _ S K I L L S . P D F  
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D R A W I N G S ,  D O O D L E S ,  C O L L A G E
[ 2 9 ]
Drawings and doodling can be

effective methods for participants

who may not feel comfortable

writing or speaking. Participants

can respond to questions about

their experiences through

illustrations, colors, or symbols. This

method has been effective with

participants whose native language

is not that of the program and with

children. 

A R T S - B A S E D  E V A L U A T I O N  ( A B E )  U N D E R L I N E S  T H E  I M P O R T A N C E  O F
T H E  A R T S  I N  T H E  E V A L U A T I V E  P R O C E S S  [ 7 ] .  T H E  A R T S  C A N  B E  U S E D
T O  H E L P  T R I G G E R  P A R T I C I P A N T S '  M E M O R Y  A N D  A L L O W S  F O R  A
D I F F E R E N T  F O R M  O F  E X P R E S S I O N  T H A T  I S  L E S S  L I T E R A L .  M A N Y
P A R T I C I P A N T S  W I L L  F E E L  M O R E  C O M F O R T A B L E  E X P R E S S I N G  T H E I R
C R I T I C A L  O R  N E G A T I V E  F E E D B A C K  U S I N G  C R E A T I V E  M E T H O D S .  A B E
I S  V E R Y  H E L P F U L  W H E N  P A I R E D  W I T H  O T H E R  E V A L U A T I V E
I N S T R U M E N T S ,  S U C H  A S  I N T E R V I E W S  A N D  S U R V E Y S  [ 3 ] [ 7 ] .

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E

P O E T R Y  A N D  P R O S E  [ 2 9 ]
Poetry can be used by evaluators

as a method to represent

participants' feedback (poetic

transcription) or can also be used

by participants themselves to

express their feelings about an

experience. There are many

different activities that can be

conducted to encourage youth to

write poems about their

experience. 

DRAWING AND COLLAGE ACTIVITIES

Group  Quilt. In Evaluation 101 by
ArtReach (p.44) 
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EVALUATIVE POETRY ACTIVITY

Found Poetry. In Evaluation 101 by
ArtReach (p.40)




Journey Drawing. In Evaluation 101
by ArtReach (p.46) 




[ 7 ]  C H A R L T O N ,  M .  ( N . D . ) .  A R T - B A S E D  E V A L U A T I O N .  A R T R E A C H  T O R O N T O .  
[ 2 9 ]  C H A R L T O N ,  M . ,  M C C O Y , D .  &  S C O T T ,  F .  ( N . D . )  E V A L U A T I O N  1 0 1 .  A R T R E A C H  T O R O N T O .  H T T P S : / / W W W . A R T R E A C H . O R G / E V A L U A T I O N 1 0 1
[ 3 ]  P A T T E S O N ,  A . ,  C A M P B E L L ,  S .  ( 2 0 1 5 ) .  C R E A T I V E  I N S I G H T S :  A  H A N D B O O K  F O R  A S S E S S I N G  T H E  I M P A C T S  O F  A R T S  A N D  L E A R N I N G .  T H E
C A N A D I A N  N E T W O R K  F O R  A R T S  A N D  L E A R N I N G  /  L E  R É S E A U  P O U R  L E S  A R T S  E T  L ’ A P P R E N T I S S A G E .
H T T P S : / / W W W . E D U A R T S . C A / S I T E S / D E F A U L T / F I L E S / P U B L I C A T I O N / A R T S % 2 0 A N D % 2 0 L E A R N I N G % 2 0 A S S E S S M E N T % 2 0 H A N D B O O K . P D F

https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.artreach.org/evaluation101
https://www.eduarts.ca/sites/default/files/publication/Arts%20and%20Learning%20Assessment%20Handbook.pdf
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2 0

MOVEMENT-BASED ACTIVITIES

Movement-Based Approaches to
Program Evaluation with Children by
Ashley Romano and Corliss Bean




PHOTOVOICE ACTIVITIES
AND EXAMPLES

What is Photovoice? 



Implementing Photovoice in Your
Community




MORE ABOUT MOVEMENT AS A
METHOD

Cancienne, M. B. & C.N. Snowber.
2003. Writing rhythm: Movement as
method. Qualitative Inquiry 9 (2):
237-253.




M O V E M E N T  A N D  D A N C E  [ 3 1 ] [ 3 2 ]
A movement-based approach to

evaluation has been successful with

youth. This method involves

incorporating physical activity,

whether dance or movement

games, into the evaluative process.

For example, participants can

respond to questions by taking part

in activities that require a physical

response. Movement can also be

combined to the evaluation of

programs that involved music or

sounds as an output. For instance,

participants can be asked to move

to a piece that made them feel a

certain emotion. 

P H O T O V O I C E  [ 3 0 ]
Photovoice involves giving

participants cameras to

document their environment and

lived experience. For example,

participants can be asked to take

a photo of something that was

important to them during the

workshop. Short texts that

describe the images are written

to accompany the photographs.

Otherwise, participants can also

orally describe why they took a

certain photo. This method is

often used in community-based

projects. 

D .  A R T S - B A S E D  I N S T R U M E N T S

PhotoVoice: Guide du facilitateur 



[ 3 0 ]  " P H O T O V O I C E "  ( N . D . ) .  H T T P : / / W W W . A S C E V A L U A T I O N . C A / C O U R S E . A S P X ? T Y P E = S T E P 5 A B E # P H O T O V O I C E
[ 3 1 ] R O M A N O ,  A .  &  B E A N ,  C .  ( 2 0 2 1 ) .  M O V E M E N T - B A S E D  A P P R O A C H E S  T O  P R O G R A M  E V A L U A T I O N  W I T H  C H I L D R E N .
S I R C . H T T P S : / / S I R C . C A / B L O G / M O V E M E N T - B A S E D - A P P R O A C H E S - T O - P R O G R A M - E V A L U A T I O N /
[ 3 2 ] C A N C I E N N E ,  M .  B .  &  C . N .  S N O W B E R .  2 0 0 3 .  W R I T I N G  R H Y T H M :  M O V E M E N T  A S  M E T H O D .  Q U A L I T A T I V E  I N Q U I R Y  9  ( 2 ) :  2 3 7 - 2 5 3 .
[ 2 9 ]  C H A R L T O N ,  M . ,  M C C O Y , D .  &  S C O T T ,  F .  ( N . D . )  E V A L U A T I O N  1 0 1 .  A R T R E A C H  T O R O N T O .  H T T P S : / / W W W . A R T R E A C H . O R G / E V A L U A T I O N 1 0 1

https://sirc.ca/blog/movement-based-approaches-to-program-evaluation/
https://sirc.ca/blog/movement-based-approaches-to-program-evaluation/
http://www.ascevaluation.ca/course.aspx?type=step5abe#Photovoice
https://ctb.ku.edu/en/table-of-contents/assessment/assessing-community-needs-and-resources/photovoice/main
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.855.8971&rep=rep1&type=pdf
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.855.8971&rep=rep1&type=pdf
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.855.8971&rep=rep1&type=pdf
https://www.rutgers.international/sites/rutgersorg/files/PDF/French_material/2016_Photovoice_Manual_Fr.pdf
https://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.855.8971&rep=rep1&type=pdf
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T H E A T R E  [ 3 3 ]
Small sketches can be created by

participants to represent their

experience in a program. These

sketches can be performed for

other participants and be

followed by a discussion about

the experience that was

represented. Another method of

theatre-based evaluation is the

forum theatre method.  This

method invites the audience to

interact with the actors by calling

stop and taking the place of the

person performing to change the

outcome of a situation. 

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E

R E F L E C T I V E  J O U R N A L S  [ 2 9 ]  [ 3 4 ]
Asking participants to keep a

journal can help evaluators gain

day-to-day feedback. Participants

can be asked to respond to various

prompts at the end of each day.

They can also be asked to look back

on their previous journal entries in

order to explain or note any

changes in the perception or

experience. 

FORUM THEATRE ACTIVITY

Forum Theatre: How to Use it in Non-
Formal Education? (Video)




Performative Inquiry  



IMAGE THEATRE ACTIVITY

2 1

MODELS AND STRUCTURES TO REFLECT

Smith, T. L., Barlow, P. B., Peters, J. M.,
& Skolits, G. J. (2015). Demystifying
reflective practice: Using the DATA
model to enhance evaluators’
professional activities. Evaluation and
Program Planning, 52, 142-147. 




Reflective Colouring Book 




D .  A R T S - B A S E D  I N S T R U M E N T S

Sensibiliser par le théâtre forum
théâtre forum 

Théâtre forum 




Le journal réflexif




[ 3 3 ]  A N I M A F A C .  ( N . D ) .   S E N S I B I L I S E R  P A R  L E  T H É Â T R E - F O R U M .  A N I M A F A C .  H T T P S : / / W W W . A N I M A F A C . N E T / F I C H E S - P R A T I Q U E S / S E N S I B I L I S E R -
P A R - L E - T H E A T R E - F O R U M /
[ 3 4 ] S M I T H ,  T .  L . ,  B A R L O W ,  P .  B . ,  P E T E R S ,  J .  M . ,  &  S K O L I T S ,  G .  J .  ( 2 0 1 5 ) .  D E M Y S T I F Y I N G  R E F L E C T I V E  P R A C T I C E :  U S I N G  T H E  D A T A  M O D E L  T O
E N H A N C E  E V A L U A T O R S ’  P R O F E S S I O N A L  A C T I V I T I E S .  E V A L U A T I O N  A N D  P R O G R A M  P L A N N I N G ,  5 2 ,  1 4 2 - 1 4 7 .  

https://www.youtube.com/watch?v=ANtkDBd9UNI
http://www.ascevaluation.ca/course.aspx?type=step5abe#PerformativeInquiry
http://www.ascevaluation.ca/course.aspx?type=step5abe#PerformativeInquiry
https://doi.org/10.1016/j.evalprogplan.2015.04.004
http://www.camman-evaluation.com/blog/tag/reflective+practice
http://www.camman-evaluation.com/blog/tag/reflective+practice
https://www.animafac.net/fiches-pratiques/sensibiliser-par-le-theatre-forum/
https://www.animafac.net/fiches-pratiques/sensibiliser-par-le-theatre-forum/
https://www.animafac.net/fiches-pratiques/sensibiliser-par-le-theatre-forum/
https://www.animafac.net/fiches-pratiques/sensibiliser-par-le-theatre-forum/
https://oraprdnt.uqtr.uquebec.ca/Gsc/Portail-ressources-enseignement-sup/documents/PDF/noir_blanc_journal_reflexif_presentation.pdf
https://doi.org/10.1016/j.evalprogplan.2015.04.004
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P A R T I C I P A T O R Y  F E E D B A C K
W A L L S  [ 3 5 ]
Drawing diagrams, doodles, word

associations, and word clouds,

graffiti word walls, or displaying

fun comment boxes with the

options to illustrate or doodle

can be simple and informal ways

to gather feedback [4]. They can

also be helpful in spaces where

large amounts of people

circulate: participants can quickly

jot down an impression and

share it. This feedback method

can take the form of a

chalkboard, bulletin board,

clothing line, etc. 

A R T  O U T P U T  F R O M  A
P R O G R A M  [ 3 5 ]
The artistic output from a

workshop or program that

involved art-making can also be

part of the evaluative process

and be included in the final

report. Additionally, the artistic

output can be used to prompt

memories in participants in order

to begin a focus group. 

M U S I C  [ 3 6 ]
Music or sounds can be used to

narratively represent an experience.

Similar to the advantages of asking

participants to draw their responses,

sounds can also be associated and

discussed in relation to feelings. 

2 2

EXAMPLES OF FEEDBACK WALLS

Evaluation in Participatory Arts
Programmes 




C R E A T I V E  V O T I N G  A C T I V I T I E S
[ 3 5 ]
Many different creative methods

can be developed to assess open

questions. For example,

participants can be asked to drop

a certain item into pots that are

labeled with different feedback

responses. 

EXAMPLES OF CREATIVE VOTING

Evaluation in Participatory Arts
Programmes (p.31-32)




D .  A R T S - B A S E D  I N S T R U M E N T S

Le sondage populaire (p.14)



Evaluation participative (p.17)




[ 3 5 ]  D A V I E S ,  S .  ( 2 0 1 6 ) .  E V A L U A T I O N  I N  P A R T I C I P A T O R Y  A R T S  P R O G R A M M E S  A  S E L E C T I O N  O F  A P P R O A C H E S ,  M O D E L S  A N D  M E T H O D S
D E V E L O P E D  A C R O S S  C R E A T I V E  P E O P L E  A N D  P L A C E S  2 0 1 3 - 2 0 1 6 .  C R E A T I V E  P E O P L E  A N D  P L A C E S .
[ 4 ]  W O O L F ,  F .  ( 1 9 9 9 ) .  P A R T N E R S H I P S  F O R  L E A R N I N G :  A  G U I D E  T O  E V A L U A T I N G  A R T S  E D U C A T I O N  P R O J E C T S .  A R T S  C O U N C I L  E N G L A N D .
[ 3 6 ]  E D E N L O F F ,  J .  ( 2 0 1 1 ) .  A R T S - B A S E D  E V A L U A T I O N  T O O L S  F O R  C O M M U N I T Y  A R T S  P R O G R A M S :
A  C A S E  S T U D Y  O F  A R T  C I T Y ’ S  ‘ G R E E N  A R T ’  I N  W I N N I P E G ,  M A N I T O B A .  [ T H E S I S ] .  T H E  U N I V E R S I T Y  O F  M A N I T O B A .

https://www.creativepeopleplaces.org.uk/our-learning/evaluation-participatory-arts-programmes
https://www.creativepeopleplaces.org.uk/our-learning/evaluation-participatory-arts-programmes
https://www.creativepeopleplaces.org.uk/our-learning/evaluation-participatory-arts-programmes
https://fr.nexussante.ca/sites/fr.nexussante.ca/files/resources/evaluationparticipative.pdf
https://fr.nexussante.ca/sites/fr.nexussante.ca/files/resources/evaluationparticipative.pdf


“An individual's or a

community’s capacity to

achieve successful outcomes

in the face of adversity” 

[19, p. 373].

E .  R e s i l i e n c e - B a s e d  f r a m e w o r k s

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E

WHEN CONDUCTING PROJECTS THAT FRAME RESILIENCE BUILDING, TAKE
CONGRUENT ANGLES THAT ADDRESS INCREASING SELF-ESTEEM AND
IMPROVING MENTAL HEALTH AND INTERACTION WITH THEIR SURROUNDING
ENVIRONMENT WITHIN THE INTERVENTION. ONLY APPROACHING ONE OF
THE LISTED ANGLES CAN DIRECTLY NEGATIVELY IMPACT AND DISSERVICE
THE YOUTH, AS "...THE INTERVENTIONS BECOME MERE WATER DROPLETS IN
THE FIRE-FIGHT AGAINST THE STRUCTURAL AND POWER INEQUALITY..." IN
THEIR LIVES [18, P.32]

D E F I N I N G
' R E S I L I E N C E '  

R E S I L I E N C E ' S  N U A N C E S  I N
E T H N I C  C O M M U N I T I E S
Resilience narratives can

sometimes be perceived as similar

to the 'American bootstrap'

narrative, whereas it places the

responsibility or 'burden' to either

fail or succeed on the marginalized

individual(s) [20].

Resilience may not always be

accessible by those who are

struggling from intolerable

amounts of oppression and

injustice [21].
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“TO NOT HAVE BEEN DESTROYED, TO NOT HAVE GIVEN UP, TO HAVE
SURVIVED, IS NO BADGE OF HONOR" [22, P.37] 

Initiators of such projects should be cautious to not undermine the

necessity of targeting justice-seeking and healing processes from grief

and pain within the resilience initiatives that seek to empower racialized

groups [22]. 

Perhaps, familiarize oneself with the histories and story-telling(s) of the

targeted community with regard to their grief and experiences that

might be addressed within the project [22].

[ 1 8 ]  H A R T ,  A .  &  H E A V E R ,  B .  ( 2 0 1 3 ) .  E V A L U A T I N G  R E S I L I E N C E - B A S E D  P R O G R A M S  F O R  S C H O O L S  U S I N G  S Y S T E M A T I C  C O N S U L T A T I V E  R E V I E W .
J O U R N A L  O F  C H I L D  A N D  Y O U T H  D E V E L O P M E N T  ( J C Y D ) ,  1 ( 1 ) ,  2 7 – 5 3 .
[ 1 9 ]  A L Y ,  A . ,  T A Y L O R ,  E . ,  &  K A R N O V S K Y ,  S .  ( 2 0 1 4 ) .  M O R A L  D I S E N G A G E M E N T  A N D  B U I L D I N G  R E S I L I E N C E  T O  V I O L E N T  E X T R E M I S M :  A N
E D U C A T I O N  I N T E R V E N T I O N .  S T U D I E S  I N  C O N F L I C T  &  T E R R O R I S M ,  3 7 ( 4 ) ,  3 6 9 – 3 8 5 .  H T T P S : / / D O I . O R G / 1 0 . 1 0 8 0 / 1 0 5 7 6 1 0 X . 2 0 1 4 . 8 7 9 3 7 9
[ 2 0 ]  S E H G A L ,  P .  ( 2 0 1 5 ,  D E C E M B E R  1 5 ) .  T H E  P R O F O U N D  E M P T I N E S S  O F  ‘ R E S I L I E N C E .  N E W  Y O R K  T I M E S .  
H T T P S : / / W W W . N Y T I M E S . C O M / 2 0 1 5 / 1 2 / 0 6 / M A G A Z I N E / T H E - P R O F O U N D - E M P T I N E S S - O F - R E S I L I E N C E . H T M L  
[ 2 1 ]  H O L M E S ,  J .  ( 2 0 2 1 ) .  T H E  T R O U B L E  W I T H  R E S I L I E N C E  I N  C .  V .  F L E T C H E R ,  &  A .  M .  D A R E  ( E D S . ) ,  
C O M M U N I C A T I N G  I N  T H E  A N T H R O P O C E N E :  I N T I M A T E  R E L A T I O N S .  ( P .  5 3 – 6 8 ) .  L E X I N G T O N  B O O K S .
[ 2 2 ]  O R A N G E ,  T .  ( 2 0 1 8 ) .  T H E R E  T H E R E .  V I N T A G E  B O O K S ,  A  D I V I S I O N  O F  P E N G U I N  R A N D O M  H O U S E  L L C .

2 3

https://doi.org/10.1080/1057610x.2014.879379
https://www.nytimes.com/2015/12/06/magazine/the-profound-emptiness-of-resilience.html


"How can a child experiencing
poverty, abuse, or intergenerational

trauma be expected to practice
'flexibility' or to 'nurture creativity'?"

[21, p.60]

In some situations, resilience

cannot always be accessed due to

the weight of oppression and

surrounding injustices, in which we

then question if everyone truly has

the ‘freedom’ to decide their own

fate and success [21].

P E D A G O G I E S   T H A T
I N S T I L L  R E S I L I E N C E  [ 2 3 ,
P . 2 5 ] :

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E
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Accept the reality of change

Focus on what can be done

Engage in meaningful
conversations and actions

Nurture creativity




Encourage cognitive flexibility
and curiourisity 

Expand mindful awareness of
the connections between
thoughts, emotions and
physiology

Join with others to build 
community
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Critical thoughts to consider:

[ 2 1 ]  H O L M E S ,  J .  ( 2 0 2 1 ) .  T H E  T R O U B L E  W I T H  R E S I L I E N C E  I N  C .  V .  F L E T C H E R ,  &  A .  M .  D A R E  ( E D S . ) ,  
C O M M U N I C A T I N G  I N  T H E  A N T H R O P O C E N E :  I N T I M A T E  R E L A T I O N S .  ( P .  5 3 – 6 8 ) .  L E X I N G T O N  B O O K S .
[ 2 3 ]  D A V E N P O R T ,  ( 2 0 1 5 ) .  T H E  G O O D  S T R E S S  S T R A T E G Y :  H O W  M A N A G E R S  C A N  T R A N S F O R M  S T R E S S  I N T O  F U L F I L L M E N T .  E M P L O Y M E N T
R E L A T I O N S  T O D A Y ,  4 2 ( 3 ) ,  9 – 2 0 .  

E .  R e s i l i e n c e - B a s e d  f r a m e w o r k s



F .  R e s i l i e n c e - B a s e d  A C T I V I T I E S

E V A L U A T I O N  G U I D E B O O K :  L A N D S C A P E  O F  H O P E
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SUCCESSFUL INTERVENTIONS SHOULD BE COGNITIVE AND BEHAVIORAL
FOCUSED THROUGH TARGETING DEPRESSION AND THE OVERALL WELL-
BEING IN PARTICIPANTS AND THEIR SOCIAL ECOLOGY. 

INTERVENTIONS SHOULD DO THE FOLLOWING: IGNITE COMMUNITY
MEMBERS, SUPPORT COMMON VALUES, ENHANCE CRITICAL REFLECTION
AND FURTHER COGNITIVE SKILLS , FOCUS ON IN AND OUT-GROUP
COMMUNICATION AND COLLABORATION, AND BE SUSTAINABLE OVER
TIME AND ACROSS ADVERSITIES [24]. SEE THE PENN RESILIENCY
PROGRAM'S [25] WORLD-RENOWNED RESILIENT-BASED ACTIVITIES
BELOW:

C O N N E C T I N G  T H O U G H T S  A N D
F E E L I N G S  [ 2 5 ]
This activity calls for students to

create conversations inside of

their heads or "automatic

thoughts". Students are asked to

describe recent situations or

adversities they've experienced

and then recall what they said to

themselves during the event.

Linking their thoughts with their

feelings, students are finally

asked to create a 3-framed

cartoon that illustrates the

consequences of their emotions

in regard to the adversity

experienced. 

P U T T I N G  E V A L U A T E D
T H O U G H T S  I N T O  N E W
P E R S P E C T I V E S  [ 2 5 ]
Targeting new perspectives and

evaluation skills helps students

navigate between worst case,

best case, and most likely case

scenarios for adverse situations.

In this activity, students can work

to develop progressive thoughts

about the future in the midst of a

negative situation by producing

counter-evidence and new

perspectives. 

D E V E L O P I N G  P O S I T I V E
T H I N K I N G  S T Y L E S  [ 2 5 ]
This explanatory style activity

allows for students to perform a

series of skits as a group where

they act out alternative reactions

to their demonstrated action and

thoughts. Students may also use

their personal experiences and

knowledge to drive this activity.  
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[ 2 4 ]  P F E F F E R B A U M ,  R .  L . ,  R E I S S M A N ,  D .  B . ,  P F E F F E R B A U M ,  B . ,  W Y C H E ,  K .  F . ,  N O R R I S ,  F .  H . ,  &  K L A M P ,  R .  W .  ( 2 0 0 8 ) .  F A C T O R S  I N  T H E
D E V E L O P M E N T  O F  C O M M U N I T Y  R E S I L I E N C E  T O  D I S A S T E R S .  I N  M .  B L U M E N F I E L D  &  R .  J .  U R S A N O  ( E D S . ) ,  I N T E R V E N T I O N  A N D  R E S I L I E N C E
A F T E R  M A S S  T R A U M A  ( P P .  4 9 - 6 8 ) .  C A M B R I D G E ,  E N G L A N D :  C A M B R I D G E  U N I V E R S I T Y  P R E S S .
[ 2 5 ]  P E N N  R E S I L I E N C E  P R O G R A M  ( N . D . ) .  H T T P S : / / P P C . S A S . U P E N N . E D U / R E S E A R C H / R E S I L I E N C E - C H I L D R E N  

https://ppc.sas.upenn.edu/research/resilience-children
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D E C I S I O N  M A K I N G  A N D
S O L V I N G  P R O B L E M S  [ 2 5 ]
Indecisiveness is a common trait

in youth experiencing symptoms

of depression. In this activity,

activity group leaders should

help students which produce

pros and cons for different

actions. Students can also use

their own lived experiences as

examples and apply it to the

activity.

N E G O T I A T I O N  A N D  B E I N G
A S S E R T I V E  [ 2 5 ]
This activity can use skits to

illustrate three interactions of

aggression, passivity, and

assertiveness. Students are asked

to discuss the consequences of

each of the three listed reactions

or behaviors and their beliefs

that inhibit it. The students

should practice assertiveness and

then role-play negotiation skills

if/when assertiveness does not

allow for the intended goal to be

realized.

C O P I N G  S T R A T E G I E S  [ 2 5 ]
This activity teaches students

behavorial techniques for

managing emotions in stressful

situations. Activities can include

controlling breathing, relaxing of

muscles, and then creating

positive, visual images to keep in

mind whenever they may feel

anxious, sad, or angry. 

A D D R E S S I N G  A N D
C H A L L E N G I N G  B E L I E F S  [ 2 5 ]
In this activity, students learn to

collect and evaluate information

that is for and against their own

beliefs in order to consider

alternative interpretations and

take in new perspectives.

Students should be able to

produce various potential

interpretations. Students will

then be asked to use decision-

making techniques to choose

between the produced

interpretations. 

2 6

[ 2 5 ]  P E N N  R E S I L I E N C E  P R O G R A M  ( N . D . ) .  H T T P S : / / P P C . S A S . U P E N N . E D U / R E S E A R C H / R E S I L I E N C E - C H I L D R E N  

J U N E  2 0 2 1

F .  R e s i l i e n c e - B a s e d  A C T I V I T I E S
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